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Rationale 

At the dawn of the twentieth century, the need for black education was more critical 

than ever before.  Less than forty years post Emancipation and Reconstruction and at the 

launch of Jim Crow, African Americans were 

more determined to pursue education as a 

means of mental and physical emancipation.  

However, educational opportunities were 

rarely available and pushback from whites was 

especially strong, and often it was violently 

enforced as evidenced in the visual to the 

right.  The Thomas Nast cartoon features a 

stunning representation of the angry white 

southerner’s response to former slaves’ pursuit of formal education. The message, which 

symbolically displays the deadly consequences of such a quest, i.e. a lynching, a burning school 

building, a destroyed book, and a frightened black family, was not enough to deter many 

former slaves. Instead they persisted, even for a time triumphed by circumventing what James 

Anderson describes in his book The Education of Blacks in the South, 1860-1935, a schooling 

system that promoted a “democratic and second-class citizenship” (1).  His claim indicates that 

the dual and contradictory tradition of American education was one where African Americans 

essentially lacked access, yet even when available; it was incomparable to the white 

educational system. As a result, African Americans set out to demonstrate agency by building 

their own public and private educational systems that would advance their goal to obtain more 
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favorable economic and social circumstances. As Booker T. Washington recalls in his narrative 

Up from Slavery, there was a deeply rooted desire for former slaves to establish, maintain, 

control, and financially support their own schools. “Few people who were not right in the mist 

of the scenes can form any exact idea of the intense desire which the people of my race 

showed for education. It was a whole race trying to go to school. Few were too young, and 

none too old, to make the attempt to learn” (560).  Therefore, African Americans created “their 

own educational collectives and associations, staffed schools entirely with black teachers, and 

were unwilling to allow their educational movement to be controlled by ‘civilized” Yankees” 

(Anderson 6). They knew the benefits of their efforts could position them to move closer to the 

rights of full citizenship.  In fact, Thomas H. Jones, a former slave, stated “It seemed to me that 

if I could learn to read and write, this learning might, nay, I really thought would point out to 

me the way to freedom, influence, and real secure happiness” (qtd. in Anderson 16). 

Many of these institutions were either small private schools or church run operations, 

such as Sabbath schools that only provided rudimentary instruction during specific times, 

namely early evenings and weekends.  However, there was another extremely popular model, 

the industrial boarding school concept, which reached its apex between the Post Civil War era 

and the Civil Rights Movement (Roach). These homes away from home provided students an 

opportunity to learn a skill and defray the cost of tuition in exchange for their physical labor. 

Think about the Hampton-Tuskegee model popularized by Booker T. Washington. When 

Washington decided to improve his condition by working to save money to attend Hampton, he 

remarked that the school “seemed to me that it must be the greatest place on earth, and not 

even Heaven presented more attraction for me at the time than did the Hampton Normal and 
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Agricultural Institute” (564). He declared that the people in his community took interest in his 

mission and offered nickels and quarters or necessary supplies to assist him.  After all, he recalls 

that these elders, many of whom were former slaves, could scarcely believe that a member of 

their race could attend a boarding school.  Eventually, Washington’s Hampton experiences 

provided the foundation for his work at Tuskegee, where he used much of the same structure, 

curriculum, discipline, and methodologies. Undoubtedly, his tenure at these industrial schools 

left a pronounced influence on his life. Eventually, Washington was able to pass on his 

knowledge to mentees such as William H. Holtzclaw and Laurence C. Jones, who would later 

start their own industrial schools.   

Furthermore, this lesson is important because students need to learn about the 

historical struggle for African Americans to achieve access to education in America.  Specifically, 

it centers on the power and influence of three great men-Booker T. Washington, William H. 

Holtzclaw, and Laurence C. Jones whose personal stories are inspiring, and their journeys to 

establish and cultivate black education in America serve as a model of diligence, hard work, 

pride, benevolence, and in some cases good luck! It is the goal of this conceptual unit to 

address cultural significance and civic awareness as premises to justify this material. In terms of 

cultural relevance, it is important to note the major benefits of this distinct approach, which 

Geneva Gay in her book, Culturally Responsive Teaching: Theory, Research, and Practice, writes 

"Even without being consciously aware of it, culture determines how we think, believe, and 

behave.” It is my hope that students will be able to see the cultural connections in this topic, 

especially how it relates to themselves, their families, and their communities. More specifically, 

students may be exposed to these key figures, particularly in their challenges to either obtain a 
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quality education or establish one for others. Many of the obstacles that they faced reflect race, 

politics, and economics, factors that permeate education even in the twenty-first century.  

As for civic awareness, it is my intention to show how Washington, Holtzclaw, and Jones 

created “safe spaces” for students to grow intellectually, spiritually, and socially, which in turn 

this fueled their duty to advocate for change. Each man showed how working together with 

stakeholders and community, they could bring attention to the concerns about black education 

and the desire for social and economic betterment. The results of this type of engagement can 

be clearly seen in the students from each institution that evolved into self-reliant, self-

confident, responsible members of American society who often times used their education as a 

tool to promote social justice for themselves and others.    
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Course:  Survey of African American Literature I 

Topic:  Black Education 

Established Goals: 

• To expose students to the historical significance of the industrial boarding school model 

in providing education for African American students 

• To inform students about the role of Booker T. Washington as a preeminent leader, 

scholar, mentor, and teacher of black education and a direct influence on William H. 

Holtzclaw and Laurence C. Jones 

• To show how the “Little Tuskegees” such as Utica Normal and Industrial Institute and 

The Piney Woods School provided an industrial and academic training ground that led 

students to self-sufficiency 

• To evaluate the continued legacy of the black boarding school model in today’s society 

Materials/Resources: 

The Education of Blacks in the South, 1860-1935 by James Anderson (Introduction, Chapters 1 

and 2) 

Up from Slavery by Booker T. Washington (Chapters 1, 2, and 3) 

The Atlanta Compromise Speech by Booker T. Washington 

(https://www.youtube.com/watch?v=nAQhwqUQ5Z4) 

“Booker T. Washington: First Black Power Broker,” video 

(https://www.biography.com/video/booker-t-washington-first-black-power-broker-

15036995829) 

The Black Man’s Burden by William H. Holtzclaw 

(https://archive.org/details/blackmans00holtrich) -Full Text 

“Utica Institute,” video (https://www.youtube.com/watch?v=xqKCvRKbc8M) 

The Little Professor of Piney Woods by Beth Day 

(https://archive.org/details/littleprofessoro00beth) Full Text 

“This is Your Life,” video (https://www.youtube.com/watch?v=x47dY2Q47YU) 

The University of Mississippi Digital Library (The Piney Woods School Collection) 

“A Rich, Disappearing Legacy Remembering Black boarding schools: A tradition obscured by 

desegregation’s impact” by Ronald Roach (http://diverseeducation.com/article/3117/ ) 

Butcherboard paper or Post-it Big Pad 

Markers 

https://www.youtube.com/watch?v=nAQhwqUQ5Z4
https://www.biography.com/video/booker-t-washington-first-black-power-broker-15036995829
https://www.biography.com/video/booker-t-washington-first-black-power-broker-15036995829
https://archive.org/details/blackmans00holtrich)-Full
https://www.youtube.com/watch?v=xqKCvRKbc8M
https://archive.org/details/littleprofessoro00beth
https://www.youtube.com/watch?v=x47dY2Q47YU
http://diverseeducation.com/article/3117/
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Ear buds (for listening to videos while in groups) 

T-chart handout 

What Did I Learn handout 

Essay Topics 

Rubric 
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Lesson Plans 

Lesson 1: Lecture: Using Anderson’s The Education of Blacks in the South, 1860-1935, the initial 

lesson in this unit will provide a framework for students to understand the history of black 

education in the south. 

Pre-Reading: Anderson’s Introduction, Chapters 1 and 2  

The instructor will: 

• Articulate the state of black education post-emancipation and Reconstruction[and 

beyond]  

• Discuss the black boarding school model as a viable means of economic and social uplift 

•  Identify successful examples of these industrial education institutions  

➢ Activity 

Students will: Discuss the pre-reading selections then divide students into small groups to 

examine the following topics: 

• The purpose of education (past, present, and future). Each group should base their 

responses on a specific historical period, and use Anderson’s work and their own 

personal and cultural perspectives to support their responses. Sample purposes could 

include academic training, character development, civic awareness, or workforce 

development. 

• Define the relationship between school and community. Tell how this can be both a 

valuable and oppositional partnership.  

• Determine whether industrial education and/or academic training were valid means of 

economic and social advancement during this time period.  

• Identify at least two effective examples of the industrial boarding school model (aside 

from the ones mentioned in the lecture) and be able to provide basic information about 

them.   

Group members will write their responses on butcher board paper taped on the classroom 

walls and designate a spokesperson to report on the findings.  

Lesson 2: Booker T. Washington: The second lesson discusses Booker T. Washington, a former 

slave, as a powerful leader, educator, and mentor whose own personal pursuit of education 

becomes a fundamental inspiration for both Holtzclaw and Jones. 

Warm-up Exercise: Consider the following quote: “Ever since then I have had no patience with 

any school for my race in the South which did not teach its students the dignity of labour...I not 

only learned that it was not a disgrace to labour, but learned to love labour, not alone for its 

financial value, but for labour’s own sake and for the independence and self-reliance which the 

ability to do something which the world wants done.” Booker T. Washington 
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What does Washington reveal about his philosophies on industrial education in this quote? 

Pre-Reading: Read excerpts from Washington’s Up from Slavery and listen to the Atlanta 

Compromise speech using the following link: 

https://www.youtube.com/watch?v=nAQhwqUQ5Z4 

The instructor will: 

• Trace Washington’s journey from slavery to freedom and eventual ascension to an 

educational leader 

• Interpret his stance on industrial education and political and civil rights 

• Discuss the history of Hampton and Tuskegee Institute 

➢ Activity  

Students will: Watch the Biography Channel video “Booker T. Washington: First Black Power 

Broker” (https://www.biography.com/video/booker-t-washington-first-black-power-broker-

15036995829) and discuss the pre-reading selections. They will then work in the same groups 

from yesterday to determine similarities and differences between Hampton Normal and 

Agricultural Institute and Tuskegee Institute when Washington attended these schools. They 

will create a T-chart (handout) to outline these key points.   

Students may use the following webpages as a reference about these institutions: 

“Booker T. Washington” by D. Martin Reeser 

(http://www.learningtogive.org/resources/washington-booker-t)  

And “Hampton Institute and Booker T. Washington” by the Virginia Historical Society 

(http://www.vahistorical.org/collections-and-resources/virginia-history-explorer/civil-rights-

movement-virginia/hampton-institute)  

Group members will write their responses on butcher board paper taped on the classroom 

walls and designate a NEW spokesperson to report on the findings.  

Lesson 3: William Holtzclaw: The third lesson deals with William H. Holtzclaw, the founder of 

the Utica Normal and Training Institute, whose steadfast determination resulted in a much 

needed school for poor blacks in Utica, Mississippi. The school became a model for other 

industrial training institutes such as The Piney Woods School.  

Warm-up Exercise: Consider the following quote: “I wrote this to tell the story of many others 

like myself who have struggled to get an education and to be of use in the world, but whose 

efforts will never be known." 

Clarify how this Holtzclaw quote typifies the experiences of African Americans in the south 

then debate whether one’s “usefulness in the world” requires education. ---William Holtzclaw 

Pre-Reading: Excerpts from A Black Man’s Burden, Introduction, Chapters 3, 6, and 7   

https://www.youtube.com/watch?v=nAQhwqUQ5Z4
https://www.biography.com/video/booker-t-washington-first-black-power-broker-15036995829
https://www.biography.com/video/booker-t-washington-first-black-power-broker-15036995829
http://www.learningtogive.org/resources/washington-booker-t
http://www.vahistorical.org/collections-and-resources/virginia-history-explorer/civil-rights-movement-virginia/hampton-institute
http://www.vahistorical.org/collections-and-resources/virginia-history-explorer/civil-rights-movement-virginia/hampton-institute
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The instructor will: 

• Map Holtzclaw’s journey from Roanoke, Alabama to Utica, Mississippi and the 

establishment of the Utica Normal and Training Institute 

• Explain the benefits and challenges of industrial and academic training at Utica Institute 

• Determine the personal relationship between William H. Holtzclaw and Booker T. 

Washington 

➢ Activity 

Students will: Divide into their groups and watch the video “Utica Institute” 

(https://www.youtube.com/watch?v=xqKCvRKbc8M)  then complete the “What Did You 

Learn” exercise, which requires them to write down 7-10 facts that they learned from 

watching the video. Afterwards they will discuss the pre-reading selections with a particular 

focus on the Introduction to A Black Man’s Burden written by Washington.   

Homework: Using information from the group activity, students will post their individual 

responses to three discussion board questions. 

1.  Pinpoint three qualities that Dr. Holtzclaw possessed and describe how these 

characteristics helped him to become a leader in the community and in education.  

2. Explain how he was able to influence/transform the Utica community by establishing 

the Utica Institute. How did the community or particular individuals assist in this 

effort? 

3. Tell how Booker T. Washington directly influenced Holtzclaw’s work at Utica.  

Lesson 4: Dr. Laurence C. Jones: The fourth lesson in this unit introduces Laurence C. Jones, the founder 

of the Piney Woods Country Life School and his push to establish a school to educate the children of 

former slaves. The information will provide a brief biography of the founder with insight into the humble 

beginnings of the school. 

Warm-up Exercise: Read the following excerpt from Dale Carnegie’s book about Laurence C. Jones. 

One sure way to forgive and forget our enemies is to become absorbed in some cause 

infinitely bigger than ourselves. Then the insults and the enmities we encounter won't 

matter because we will be oblivious of everything but our cause. As an example, let's take 

an intensely dramatic event that was about to take place in the pine woods of Mississippi 

back in 1918. A lynching! Laurence Jones, a coloured teacher and preacher, was about to be 

lynched. A few years ago, I visited the school that Laurence Jones founded-the Piney Woods 

Country School-and I spoke before the student body. That school is nationally known today, 

but the incident I am going to relate occurred long before that. It occurred back in the 

highly emotional days of the First World War. A rumour had spread through central 

Mississippi that the Germans were arousing the Negroes and inciting them to rebellion. 

Laurence Jones, the man who was about to be lynched, was, as I have already said, a 

https://www.youtube.com/watch?v=xqKCvRKbc8M)%20then
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Negro himself and was accused of helping to arouse his race to insurrection. A group of 

white men-pausing outside the church-had heard Laurence Jones shouting to his 

congregation: "Life is a battle in which every Negro must gird on his armour and fight to 

survive and succeed." "Fight!" "Armour!" Enough! Galloping off into the night, these excited 

young men recruited a mob, returned to the church, put a rope round the preacher, 

dragged him for a mile up the road, stood him on a heap of faggots, lighted matches, and 

were ready to hang him and burn him at the same time, when someone shouted: "Let's 

make the blankety-blank-blank talk before he burns. Speech! Speech!" Laurence Jones, 

standing on the faggots, spoke with a rope around his neck, spoke for his life and his cause. 

He had been graduated from the University of Iowa in 1907. His sterling character, his 

scholarship and his musical ability had made him popular with both the students and the 

faculty. Upon graduation, he had turned down the offer of a hotel man to set him up in 

business, and had turned down the offer of a wealthy man to finance his musical education. 

Why? Because he was on fire with a vision. Reading the story of Booker T. Washington's life, 

he had been inspired to devote his own life to educating the poverty-stricken, illiterate 

members of his race. So he went to the most backward belt he could find in the South-a 

spot twenty-five miles south of Jackson, Mississippi. Pawning his watch for $1.65, he started 

his school in the open woods with a stump for a desk. Laurence Jones told these angry men 

who were waiting to lynch him of the struggle he had had to educate these unschooled boys 

and girls and to train them to be good farmers, mechanics, cooks, housekeepers. He told of 

the white men who had helped him in his struggle to establish Piney Woods Country School-

white men who had given him land, lumber, and pigs, cows and money, to help him carry 

on his educational work. When Laurence Jones was asked afterward if he didn't hate the 

men who had dragged him up the road to hang him and burn him, he replied that he was 

too busy with his cause to hate-too absorbed in something bigger than himself. "I have no 

time to quarrel," he said, "no time for regrets, and no man can force me to stoop low 

enough to hate him." As Laurence Jones talked with sincere and moving eloquence as he 

pleaded, not for himself but his cause, the mob began to soften. Finally, an old Confederate 

veteran in the crowd said: "I believe this boy is telling the truth. I know the white men 

whose names he has mentioned. He is doing a fine work. We have made a mistake. We 

ought to help him instead of hang him." The Confederate veteran passed his hat through 

the crowd and raised a gift of fifty-two dollars and forty cents from the very men who had 

gathered there to hang the founder of Piney Woods Country School-the man who said: "I 

have no time to quarrel, no time for regrets, and no man can force me to stoop low enough 

to hate him." 

Analyze what this incident says about Dr. Jones’ character and his conviction to bring 

education to impoverished children.   
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Pre-Reading: Beth Day’s The Little Professor of Piney Woods, Foreword, Chapters 1, 2, and 5 

The instructor will: 

• Trace Dr. Jones’ journey from the University of Iowa to Braxton, MS and eventually to 

the establishment of the Piney Woods Country Life School 

• Explain the benefits and challenges of industrial and academic training at PWS 

• Determine the personal relationship between Laurence Jones and William Holtzclaw as 

well Washington’s influence on the PWS founder 

➢ Activity 

Students will: Watch the “This is Your Life” video 

(https://www.youtube.com/watch?v=x47dY2Q47YU) and discuss the pre-reading selections. They 

will use the remaining time to divide into their groups and browse the Piney Woods 

Collection in the University of Mississippi Digital Library, where they will be tasked to 

interpret the story of the school. Specifically, they should address its aims/goals/mission, 

challenges and successes, daily student life, daily faculty/staff life, and the school’s continued 

legacy. 

Recommended items in the collection (but students should be encouraged to explore the 

entire collection): 

• The Little Professor of Piney Woods from the Reader’s Digest 

• A School Called Home by Jennie Bedsworth 

• Annual Budget Appeal Letter, 1954-1955 

• Collection of Jackson Daily News clippings, 1959 

• Commencement program, 1946 

• Letter from Hunter L. Johnson, A White Southern Lawyer, 1949 

• Piney Woods Pupils Too Busy for Trouble, 1967 

• The Story of Dr. Laurence C. Jones and the Piney Woods School 

Each group will select a member to report on the findings.  

Homework: Read Ronald Roach’s article “A Rich, Disappearing Legacy Remembering Black 

boarding schools: A tradition obscured by desegregation’s impact” in anticipation of our final 

discussion on this unit.   

Lesson Extension: Fieldtrip to Utica Campus and/or The Piney Woods School 

 

 

 

 

https://www.youtube.com/watch?v=x47dY2Q47YU
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Assessment 

Directions:  Choose one of the following writing prompts. 

Option 1: Read Dudley Randall’s poem “Booker T. and W.E.B.,” which chronicles the differing opinions 

on the value of industrial education and academic training.  Then take a position on the method that 

you believe was the more effective approach to black education using evidence from this unit’s 

readings, lecture notes, and other credible sources to support your claims.  Here are a few additional 

guidelines: 

• Use MLA formatting and documentation (parenthetical citations and a Works Cited page) 

• Incorporate a minimum of five sources (both primary and secondary) 

• Include an arguable thesis statement, at least three reasons for your stance with credible 

sources for justification, at least one counterargument to your position, and a succinct 

conclusion 

• Compose a min. of five pages  
Booker T. and W.E.B. 

Booker T. Washington and W.E.B. DuBois 
By Dudley Randall 

"It seems to me," said Booker T., 
"It shows a mighty lot of cheek 
To study chemistry and Greek 

When Mister Charlie needs a hand 
To hoe the cotton on his land,  

And when Miss Ann looks for a cook,  
Why stick your nose inside a book?" 

 
"I don't agree," said W.E.B. 

"If I should have the drive to seek 
Knowledge of chemistry or Greek,  
I'll do it. Charles and Miss can look 

Another place for hand or cook,  
Some men rejoice in skill of hand,  

And some in cultivating land,  
But there are others who maintain 

The right to cultivate the brain." 
 

"It seems to me," said Booker T., 
"That all you folks have missed the boat 

Who shout about the right to vote,  
And spend vain days and sleepless nights 

In uproar over civil rights. 
Just keep your mouths shut, do not grouse,  

But work, and save, and buy a house." 
 

"I don't agree," said W.E.B. 
"For what can property avail 

If dignity and justice fail? 
Unless you help to make the laws,  

They'll steal your house with trumped-up clause. 
A rope's as tight, a fire as hot,  

No matter how much cash you've got. 
Speak soft, and try your little plan,  

But as for me, I'll be a man." 
 

"It seems to me," said Booker T.-- 
"I don't agree," 
Said W.E.B. 
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Option 2: Debate the effectiveness of the Utica Institute and The Piney Woods School to determine 

whether they provided a schooling model that positively contributed to the economic and social 

conditions of its students. Here are a few additional guidelines: 

• Use MLA formatting and documentation (parenthetical citations and a Works Cited page) 

• Incorporate a minimum of five sources (both primary and secondary) 

• Include an arguable thesis statement, at least three reasons for your stance with credible 

sources for justification, at least one counterargument to your position, and a succinct 

conclusion 

• Compose a min. of five pages  

Option 3: Research the current status of the four remaining African American boarding schools in the 

U.S. then speculate reasons why these institutes have had difficulty” staying alive.” Here are a few 

additional guidelines: 

•  Use MLA formatting and documentation (parenthetical citations and a Works Cited page) 

• Incorporate a minimum of five sources (both primary and secondary) 

• Include an arguable thesis statement, at least three speculated causes with credible sources for 

justification, at least one counterargument to your speculated causes, and a succinct conclusion 

• Compose a min. of five pages 
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Argumentative Rubric 
Adapted from the St. Martin’s Guide to Writing, 11th ed. 

 

A Well-Presented Issue (10%) 
A+ (100) The issue is clearly controversial and clearly arguable (not based on belief, faith or personal taste). 

A (90) The issue is controversial and arguable. 

B (80) The issue is controversial and mostly avoids conclusions based on belief, faith, or personal taste. 

C (70) The issue is controversial, yet at times the conclusions are based on belief, faith, or personal taste. 

D (60) The issue is controversial, yet most all of the conclusions are based on belief, faith, or personal taste. 

F (50) The issue is not arguable, and the conclusions are based solely on belief, faith, or personal taste. 

F- (25) The issue is not entirely clear, and the conclusions seem entirely based on faith or personal opinion. 

A Well-Supported Position (15%) 

A+ (100) The position is supported by an exemplary level of well-documented and unbiased facts. 

A (90) The position is supported by an adequate level of well-documented and unbiased facts. 

B (80) The position is mostly supported by an adequate level of well-documented and unbiased facts. 

C (70) The position is sometimes supported by an adequate level of well-documented and unbiased facts. 

D (60) The position is often not supported by well-documented and unbiased facts. 

F (50) The position is mostly unsupported by well-documented and unbiased facts. 

F- (25) The position is almost entirely lacking support by well-documented and unbiased facts. 

An Effective Counterargument (15%) 

A+ (100) The essay anticipates the best opposing viewpoints and offers well-reasoned responses. 

A (90) The essay anticipates opposing viewpoints and offers reasonable responses. 

B (80) The essay anticipates some opposing viewpoints and offers reasonable responses. 

C (70) The essay anticipates a few opposing viewpoints and attempts to respond. 

D (60) The essay only indirectly refers to opposing viewpoints and usually fails to respond. 

F (50) The writer seems unaware of most opposing viewpoints. 

F- (25) The writer is oblivious to any opposing viewpoints. 

A Readable Plan (10%) 

A+ (100) The organization enhances the reader’s understanding of the position. 

A (90) The organization is effective and easy to follow. 

B (80) The organization is adequate for the writer’s purpose. 

C (70) The organization is adequate though it may sometimes lack adequate cues and transitions. 

D (60) The organization is difficult to follow because it usually lacks clear cues and transitions. 

F (50) The organization is inadequate and often confuses the reader. 

F- (25) The organization is practically non-existent and consistently confuses the reader. 
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An Effective Writing Style (20%) 

A+ (100) The writing is efficient and pleasurable to read. 

A (90) The writing avoids wordiness and awkwardness, and it is clear and easy to read. 

B (80) The writing usually avoids wordiness and is usually clear. 

C (70) The writing is often wordy, awkward, choppy, or unclear. 

D (60) The writing is wordy, awkward, choppy, or often unclear. 

F (50) The writing is choppy, inefficient, and often unclear. 

F- (25) The writing style is distracting and unclear. 

Standard Grammar and Mechanics (30%) 

A+ (100) The essay effortlessly employs standard grammar, mechanics, and documentation. 

A (90) The essay is almost entirely free of errors in grammar, mechanics, and documentation. 

B (80) The essay usually employs standard grammar, mechanics, and documentation. 

C (70) The essay contains several errors in grammar, mechanics, and documentation. 

D (60) Errors in grammar, mechanics, or documentation inhibit the reader’s understanding. 

F (50) Errors in grammar, mechanics, or documentation obscure the meaning of the essay. 

F- (25) Errors in grammar, mechanics, or documentation make the essay nearly impossible to read. 
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Speculation Rubric 
Adapted from the St. Martin’s Guide to Writing, 11th ed. 

 
A Well-Presented Subject (10%) 
A+ (100) The topic is clearly demonstrated, supported by evidence, and made interesting. 

A (90 The topic is clearly demonstrated and supported by evidence. 

B (80) The topic is demonstrated, but supported by limited evidence. 

C (70) The topic is somewhat clear and supported by limited evidence. 

D (60) The topic is not clearly demonstrated and supported by little evidence. 

F (50) The topic is not clearly defined and the essay in general lacks a sense of purpose. 

F- (25) The purpose of the essay is entirely unclear. 

Plausible Causes and Support (15%) 

A+ (100) A plausible cause is supported by an exemplary level of relevant evidence. 

A (90) A plausible cause is supported by an adequate level of relevant evidence. 

B (80) A plausible cause is mostly supported by relevant evidence. 

C (70) The stated cause is not entirely plausible due to limited evidence. 

D (60) The stated cause seems implausible due to a lack of evidence. 

F (50) The stated cause is unclear or confusing, and lacks evidence. 

F- (25) The cause and effect relationship is entirely unclear. 

An Effective Counterargument (15%) 

A+ (100) The essay anticipates the best opposing viewpoints and offers well-reasoned responses. 

A (90) The essay anticipates opposing viewpoints and offers reasonable responses. 

B (80) The essay anticipates some opposing viewpoints and offers reasonable responses. 

C (70) The essay anticipates a few opposing viewpoints and attempts to respond. 

D (60) The essay only indirectly refers to opposing viewpoints and usually fails to respond. 

F (50) The writer seems unaware of most opposing viewpoints. 

F- (25) The writer is oblivious to any opposing viewpoints. 

A Readable Plan (10%) 

A+ (100) The organization enhances the reader’s understanding of the position. 

A (90) The organization is effective and easy to follow. 

B (80) The organization is adequate for the writer’s purpose. 

C (70) The organization is adequate though it may sometimes lack adequate cues and transitions. 



 20 
 

D (60) The organization is difficult to follow because it usually lacks clear cues and transitions. 

F (50) The organization is inadequate and often confuses the reader. 

F- (25) The organization is practically non-existent and consistently confuses the reader. 

An Effective Writing Style (20%) 

A+ (100) The writing is efficient and pleasurable to read. 

A (90) The writing avoids wordiness and awkwardness, and it is clear and easy to read. 

B (80) The writing usually avoids wordiness and is usually clear. 

C (70) The writing is often wordy, awkward, choppy, or unclear. 

D (60) The writing is wordy, awkward, choppy, or often unclear. 

F (50) The writing is choppy, inefficient, and often unclear. 

F- (25) The writing style is distracting and unclear. 

Standard Grammar and Mechanics (30%) 

A+ (100) The essay effortlessly employs standard grammar, mechanics, and documentation. 

A (90) The essay is almost entirely free of errors in grammar, mechanics, and documentation. 

B (80) The essay usually employs standard grammar, mechanics, and documentation. 

C (70) The essay contains several errors in grammar, mechanics, and documentation. 

D (60) Errors in grammar, mechanics, or documentation inhibit the reader’s understanding. 

F (50) Errors in grammar, mechanics, or documentation obscure the meaning of the essay. 

F- (25) Errors in grammar, mechanics, or documentation make the essay nearly impossible to read. 
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Addendum (additional resources) 
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