
“THE HAMPTON MODEL OF NORMAL 
SCHOOL INDUSTRIAL EDUCATION, 
1868-1915”



SAMUEL CHAPMAN ARMSTRONG

• His parents were missionaries in Hawaii, and they helped mold his idea of what they 

considered subordinate races (38).

• “honest” about his motives in creating Hampton (33)

• Meant to keep the status quo between whites and blacks



HAMPTON’S HISTORY AND CURRICULUM

• Founded as a “normal” school in 1868 

(33-34)

• ”normal” school trained teachers for 

“common school teaching” (35)

• Later became a “trade or technical 

school” (34)

• But, no trade certificates until 1895 (34)

• 2-3 years of study but no Bachelor’s 

degree awarded

• Admission didn’t require secondary 

school completion

• Usually students barely had an 

elementary education

• Study usually ended at 10th grade 

knowledge (34-35)



ARMSTRONG’S “BLACK RECONSTRUCTION”
LOOK ON PAGE 36

• Focus on no voting privileges or political privileges, “lowest forms of labor,” and “racial hierarchy” (36)

• Morals and Hard Work

• Blacks lacked this because, according to Armstrong, history had not given them the same experiences as whites 

so blacks should defer to whites (39).

• Blacks also posed a political threat in the South because they dominated the population in some states (40-41).

• Teachers

• They were boarded at schools to keep school the main influence (46).

• Hard manual labor—train teachers “to ‘love’ labor” rather than to excel at a skill (47)

• not “highly educated” to keep them in line with rural class of blacks (47)



CLASSES TAUGHT BY ARMSTRONG, HOLLIS 
FRISSELL, AND TILESTON BRYCE

• “Political economy, civil government, and practical morality” (49)

• History

• “oppression” is ”a natural process of cultural evolution” (53)

• Morality

• “’old time’ Negro religion” not focused on social responsibility (53)

• Morality was doing work and doing it well (53).

• Government

• Since black workers were behind because of “evolution,” they should defer to white voters and 

politicians (52).



STUDENT ANGER

• Students thought would learn a trade (59).

• “petition of protest” by students in 1887 (60)

• No response given by faculty (60)

• Alumni Association upset in 1878 because blacks were given less respect than white 

benefactors (62)



THE SWING IN THE 1880S

• Industrial education not at the forefront 

of black education (64-65)

• “[M]ost black colleges relegated 

industrial education to a subordinate 

role” (66).

• Missionary model of black schools

• “classic liberal” education (67)

• Train blacks to “fight for political and 

civil equality” (68)

• “talented tenth” (69)—Top 10 percent 

of blacks who really had gotten higher 

education

The Hampton philosophy was not accepted by blacks but 

very accepted by important white leaders (See page 72). 


